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Abstract: Violence in schools in Turkey shows an enormous increase in recent years. As it is becoming a serious
problem in secondaryhsmls, many violence cases are lasting in courts. In the current study, the aim is to examine
and understand how secondary school students perceive violence and crime in schools. The study also aims to see if
there is any relation between demographicpenmeptions of students. In the current study, this relation is
examined and understood through using descriptive statistics, such as mean and frequency analysis. The sample
group of the study is composed of secondary students who live in differentimegighsut the city, Kutahya.

The results of the study show that students, who come from families with leesomioic status (SES), perceive

violence and crime differently than students, who come from families with middle or hégloisogit status
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INTRODUCTION of violent people. Such kind of characteristics start
growing in early ages and it is not known if intervention
Violence is one of the serious problems in mainylater ges works well (Yavuzer, 1998rgan, 1993).
cultures. Although people seek for tolerance, peace and Violence among students causes a decirease
happiness in their lives, relationships among peoplesaf®ol success, miscommunication and sgesstul
getting worse in each year. Violenc&hab increasing behaviors (Ellickson, Saner, 196@rrenkohl et al.;
each year, is defined as forcing somebody to 200, Dahlbergotter, 2001Cillessen, 2002).
something. It is also defined as hurting somebody Students who are bullied by other students in
physically (Aral, 1997). Walker, Colvin and Ramselool wusually become aggressive and hurt
(2002) state that violence is an aggressive behaRigiself/heself and/or others. Those violent students
which hurts emotionally or phydig (WilliamsMyers, are usually not liked by other students and they do not
2004). Anderson and Bushman (2002) indicate thet along with other students. They tend to fight with
violence is not only an aggressive behavior, but alsshers and do not want to accept older people as an
directed brutal act. Reasons for violence are usualihority. As they get punished frequently becaius
found as physical, psychological or ignorance inddwr violent behaviors, punishment does not affect
(Krug et al., 2002). Othe other hand, according tothem any more. They act aggressively as they want, and
Fromm (1999), the reason for violence is just a conflligy stop acting aggressively after they get satisfied.
that a person experiences within himself/herself. However, being bullied by other students is not the only
In general, schooling aims to teach students lig&son for them to be violeBome other characteristics
skills and knowledge, and to help them to gain goefd them are as follows: Being oppressed, being
characteristicas a person. However, school has becomgnished, having low seBteem, experiencing
a place where violence is occurring and growing amigngrance, having problems at home, lacking of rules,
young people. As those young people experieagd lacking of a role model. If students experience some
violence in schools, they might grow misconceptionsobrthose, they may tertd use them as a reason to be
a negative life perspective. Violence in school might vietent. In terms of expressing himself/herself,
last in school but continue outside and become a parstfdents especially young teenageéend to identify
daily life. themselves with their own behaviors and attitudes. As it
Violence in school might cause new problemsifna kind of conditional reflex, negative experiences
schools. Many students do not know how to solgause negae behaviors. In other words, students start
problems in socially accepted ways, so they feel anxdolwng their problems by using familiar methsutsh
and act aggressively. Such situatieans that studentsas fighting. (Yavuz, 1994).
will face hidden obstacles instead of solving their own Violence in school is a kind of aggressive act and
problems in a supportedcwiame (Abhat, inbdob|itsSteindennsd
Anderson, Bushman, 2003tanley states that having aducation, and it ctes a negative atmosphere in
desire to control others, accusing others for somethigghool (FurlongMorrison, 2002). If student develops
being selfisHfeeling poor are some of the characteristias idea that s/he cannot resolve his/her problem any
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more, the problem might get worse. As the student dees/s for children and teenagers todpgbeir energy

not carry any hope in terms of resolving the probleamd satisfy tams el ves. [DoAktaanay , 1 919959, 4
new problers, such as psychological problems, mightz g ¢ - , T¢e¢mertekin, 2000, Al i
occur. Accordingly, the student might gain low se20095.

esteem and bad sedtpect, and feel poor and weak. In the current study, the city of Kutahya is chosen

Having no solutions to problems in schools might giveo e x ami ne secondary school ¢
students an idea that they do not have a control on twélence and crime, and the relationship between their

lives. Violence along with oppression, ignorance, aegnographics and theirceptions.

bad communication might affect students negatively and Method

might have even a traumatic effect on them
(www.ntvmsnbc.com/news/116199.asfn the ther In the current study, survey method is utilized.

hand, similar situation might have a different effect ®he subject group was the students who attend

another student. For example, while many students reacbndary schools in the centre of Kutahya in- 2007
aggressively when they are bullied, other students n#§B8. The subject group, who came from different

feel anxious, afraid, and depressed, develop lew sglfironments, was interviewed and agkedmplete a

esteem and withdraw complgt Students, who aresurvey which is composed of questions about violence
oppressed in early ages, might behave aggressivedynird cri me. The guestions f C
later agesOpursalSay Eat a, 2002) perspectives of crime and violence, and the results are

Violence, which is a social act, might turn intoirsterpreted accordingly. The study is limited with study
crime and crime needs punishment. If crime does pbjectives, study problemsjdathe data, which is
result with punishment, whole societghinbe #ected basically what students declared. The names and the
negativel yGo(rYmecze,l , 1 29010)3. idedites of thed subfects are nlisgaised.
define o0crimed as an act wWhn chrdesr shapddemyt i dwyl tsuercadn
soci al f act o)rasd s¢p¥rates eapersopersfge&ived of crime and violence, the researchers
from the rest of the society. According to law, crimedgllected data by utilizing the sumethod, examined
an act which wpires punishment (Yavuzer, 8R9 the data, looked for patterns, and interpreted the data
Crime exists in any socidtyl(u Kt e ki n, 1 9fdrd p mac® eaint & wvigw. In the eurrent study, the
place where people need each other to satisfy thesearchers conducted descriptive statistical analysis
needs and a place where people become violent toward
each other and act crime as well. There might be many
factors in societies that trigger violence or even force As seen in Table 1, 33,8 percent of students stated
people taact crime (Erkan et al., 2002). that TV heres are the reasons for violence in schools.

There are two important concepts related #s seen in Table 2, 31 female students stated that it is
violence. One of them is violence and unknovwmecri TV show programs whereas 45 male students stated that
psychol ogy (¥e&k,etl %a74),. itlxIadiRiroes (fed #s8 Higures 1 & 2). When the data is
states that students at puberty ages (betwednyE&ar examined in terms of the demographic facfsee
old) experiere a difficult time and conflict within Table 1), it is found that 20 percent of students, who
themselves. Those teenagers need to gain prestigerainstain low socieconomic status (SES), stated that
status in the society. That is possible only if thereTig heroes are the reasons for violence in schools.
welfare and peace in the society. Accordingly, there is a As seen in Table 3, 81,1 percent of students stated
strong relationship between the situation obtiogety that they witnessed violence omenges in their
and healthy development of teenagéufliger, 1991, schools. Moreover, 51 percent of total students, who
Erkanetal.,, 2002 D° nme}xer , 1974 has low SES, indicated that they witnessed violence

It is known that law and psyebducational and occurrences in their schools. It is followed by 20,2
demographic (social, cultural, and environmental) rylegcent of total students, who has middle SES, and 10,1
determine if an act is a crime. The main differensercent of total studentsho has high SES.
between a crime which is happened during adolescence As seen in Table 4, 55,4 percent of total students
years and a crime which is happened at later agesisthat ed oOHi tti ng and punchingé
teenagers are in a stage of growing personality. As theirma | e and mal e student s rat
personality is not fully developed yet, teenagers aretiiga as a violent act (see Table 5). Moreover, the
stage of obscureness. In iidd to this obscure researchers found that 30,4cpet of total students,
situation, negative demographic factors might laglo has low SES, and 19 percent of total students, who
young teenagers to behave inapproprigebe(, 2002, has lowmmi d SES rated OHitting/ p
ZeytinoKlu, TKpzouAYl®®S7 &&t993) .

Teenagers who come from low semionomic and As seen in Table 6, it is found that 85,1 percent of
socigecultural environments might develop hate towargidents do not now what legal procedures to

other people. They tend to exclude others, who do not

come from such environment. Such teenagersahave

tendency for violence and to act crime. One of the

intervention techniques to stop them from being violent

is providing them an opportunity to satisfy themselves

in legal ways. For example, sports is one of the best

Findings
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Table 1 From studentsd perspectives the varia
Middle
Low socie socio High s&io-
economic economic economic
Fr Percent status status status
TV heroes 50 33,8 29| 20,0 18| 121 3 2,0
TV show programs 39 26,4 23| 16,0 10 6,8 6 4,1
Computer games 31 20,9 7 4,7 11 7,4 13 8,8
TV news 9 6,1 2 14 4 2,7 3 2,0
Newspaper & Journal 19 12.8 5 1.4 9 6.1 8 5.4
Total
148 100,0
Table2Fr om studentsd® perspectives the variabl
TV show | Computer Newspaper
TV Heroes| programs| games | TV news | & Journal Total
Sex Femalg 5 31 12 9 17 74
Male 45 8 19 0 2 74
Total 50 39 31 9 19 148
Table 3 Studentsvitnessing violence cases in schools
Frequency Percent Low SES Mid SES High SES
Valid Yes 120 81,1 75 51| 30 20,2 15 10,1
No 28 18,9 8 54 7 4,7/ 13 8,8
Total 148 100
Tabled Studentsd perspectives of violence
Low-Mid Mid- High
Fr Percent| Low SES SES SES
Valid Aggressive behaviol 24 16,2 14| 95 8| 54 2| 14
Swearing/ 18 122 9| 61| 5| 34 4| 2,7
being rude
Hurting physically 23 155 11 7,4 9| 6,1 3| 22
Hitting/ punching 82 55,4 45| 30,4 28| 19 9| 6,1
Hand jokes (eg,
touching 1 7 - - - 1| 0,6
inappropiately)
Total 148 100,0

follow after ating a crime. In terms of demographistudents stated that they gained information from their
factors, only 7,4 percent of total students, who has niitends. In terms of demographic status analysis, it is
high SES, and 1,4 percent of total students, who hasflmund that 52 percent of total students, who come from
SES, know what procedures to follow. On the othisw SES environmentstated that they are not
hand, 60,1 percent of total students, who has low Sirformed abat crime in school.
stated that they do not know what procedures to follow  As seen in Table 8, 90,5 percent of students stated
in case of acting a crime. that they do not know the results of acting crime in
As seen in Table 7, while 67,6 percent g&hool. 67,6 percent of total students, who stated that
students stated that nobody gave them any informatigRey are not informed of results of acting crime in

) _ school, has low SES.
about crime in school, 4,7 percent of students stated

that they got infenation from school and 12,2 of
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Table5St udent sd perspectives of violence

Violence Total
Aggressive | Swearing/ Hurting Hitting/
behavior being rude physically punching | Hand jokes
SEX Femals 16 17 15 25 1 74
Male 8 1 8 57 0 74
Total 24 18 23 82 1 148
Table6 Studentsd& knowledge | evel of | egal proced

Frequency Percent Low SES Low-Mid SES| Mid-High SES

Valid Yes 22 14,9 2 1,4 9 6,1 11 7,4
No 126 85,1 89| 60,1 18| 12,2 19 123
Total 148 100,0

Table7 Students®é6 knowledge of cri me

Low-mid
Frequency | Percent | Low SES SES Mid- high SES
Valid School 7 4.7 1| 0,6 5| 34 1 0,6
Family 12 81| 3| 22 5| 34 4 2,7
Friends 18 12,2 8| 54 5| 34 5 3.4
Literature 11 7,4 2| 14 5| 34 4 2,7
Nobody 100 67,6/ 77| 52 20| 14 3 2,2
Total 148 100,0

Table 8 Studentsd knowledge of acting crime and r

Frequency | Percent Low SES Low-mid SES | Mid-High SES

Valid Yes 14 9,5 2 1.4 6 4,1 6 4,1
No 134 90,5 100| 676 20 15 14 9,5
Total 148 100
RESULTS AND RECOMMENDATIONS place where students get socialized. As an education

institution, school should be a place where no violence
As a result, it is found that there is not a bRft or crime exists. (Dubongskiaba ve Gerkewicz,
difference between the perspectives of female and m&R8). In order to stop violence in society, it is necessary
students. They both think that violence is hurtii§ Stop violence in the center of education institutions,
somebody physically. On the other hand, male studé@ely in schools.
think that TV heoes are the main reasons for violence  Students start school with a not fully developed
in school whereas female students think that TV she@fsonality, and school becomes an importace p
programs are the main reasons for violence occurrede@re their social and emotional skills get developed.
in schools. Moreover, most of the students indicate tAgeordingly, the gained skills and emotion management
they witnessed violence events in school. Fur[l’erm§ki”$ mlght cause conflict and violence among students.
many students state that they do not know about fR@ucation should focus on the process of violence
legal procedures that people need to follow affcurrences instead of productsitess of violence.
acting/experiencing a crime. They also indicate that tfé{ool should be a place where students gain life skills,
are not informed about crime in school. The variable$#th as good communication skills, problem solving
the study are also examined in teritise demographic Skills, decision making and problem analyzing skills.
backgrounds of students. It is found that demographic The findings from the current study suggest that
differences make a diffeétedests s pdaency e eriggshgdd bafoect i
of violence and crime. It is seen that students who cdpfeught beyond the idea of hurting someone physically.
from low SES environments hold a different perspectilieey should be taught that violence might affect people
than studentasho come from other environmenta (e.gRsychologically as well. Moreover, they should be
mid SES or high SES). informed about violence and crime in school and its
Home is the first place and school is the secondnegative effas. Intervention and prevention programs
should be developed to stop violence in schools,
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reinforce empathy among students, and to help them Factors For Youth Violence. Journal Of

maintain good relationships with each other. Students Adolescent Health, 26, 1¥86.

should be informed that violence can be crime akd® k - ¥ At ¢ r-BAy Edloy, S. Y. Ve ¢ak
result incourts; a person who acts crime might hurt  (1993)

himself/nerself or others. When needed, studemsug, E, G, Mercy, A, J, DahlberglL, Ve ZwE, A,
should be encouraged to get professional help and (2002). The World Report On Violence And

attend individual or group therapy sessions. Further Health. The Lancet, October, 36, 10823.

research can be conducted to identify violence and r g a n, T, C, (1993) . Psi kol

crime prdolems in schools and contact with familiesof | ni ver si t esi YayEnevi, Anka

students who are involved with violence in schools,@oursalB, Sayiata, S, U, (2002)s t an b u | Bar osu

intervention strategies can be developed to stop and Mer k e zliarYBEay En

control negative occurrences in schools. ¥zke, ¢, kehBD7HBhpLmenin DoKurduKu
Sorunla[E Sempozyumu, ks
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