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Abstract: Teaching is a profession that rsesgecialist knowledge and skill. Because of this, educaticherfstea

crucial process. In Turkey, new strategies to educate teachers put on the educational practice. Educating the teacher
candidates is beginning from the secondary schools in new systeaim ohtis study was to t/mine the
motivationaleves and motivational supplies for candidate teathéns secondary teacheginingschools. The

population of thestudywas selected frofive seondary teacherainingschools irfive citiesTotally 50 students

as a sampling group was selected with randomly. Data were dnfl¢iotaillotivation Scaeand analyzeby

using ANOVA and-test The results of the study indicated thabrekry teacher training schools students had

been most affected from the smififidence and future anxiety sources. Finally suggestions were facluded
motivating to teaching in secondaacher trainingchools.
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INTRODUCTION Therefore, motivating tel@er candidates to the
teaching profession is an important duty of the
New concepts of professionalism areuémiting secondary teacher training schools.
the teaching profession as well as other professions. Motivation involves being moved to do
Traditionally, professions are characterised sociologisaliyething. A person who feels no driving force to act is
by individual autonomy. Today, professiondBus characterisized as unmotivated, whereas someone
increasingly need to work together with colleagues whe is activated toward a goal is considered motivated
others. Traditionally, professitsnaere supposed to be(Ryan & Deci, 2000). Motivation is generally defined as
trustworthy by virtue of having the appropriate "force, stimulus, or influence" that moves a person or
education, belonging to the profession, and beingrganism to act or respond. According to Webster's
member of professional associations. Toddyictionary, motivation is "the psyabgical feature that
accountability and chain responsibility are seri@ususes an organism to action;" and "the reason for the
claims, and professionals are reduicerenew their action." Thus, motivation relates to the internal
professional expertise much more profoundly aptbcesses that "move, impel, induce, or incite," people
continually than ever before (OC & W, 1999). to do the things they do. It is "the call to action" that
There were a lot of systems had been tried abstitulates us tinitiate behaviors in the world around
teacher education in Turkey. According to the last "Needs, drives, and desires" are typically cited as
arrangements in education sysytem, teacherdoéen internal motives of our behaviors. "Incentives, rewards
educated at first in secondary teacher training schaold reinforcement” are considered motivations derived
and then in education faculties. That is, initial knowledigen external sources (Dilts, 1998).
and skills are making earned to teacher candidates at The concepbf motivation has been the concern
first in secondary teacher training schools. Pedegogit&ducators since many factors determine whether the
formation courses anacational knowledge courses istudents in classes will be motivated or unmotivated to
the education faculties are continuation of this procedsarn. Several learning theories try to explain the
Most teacher education graduates move on nwtivation concept. However, no single theory of
teaching careers in schools aligned with the sector whetivation explains all aspects of student interests.
they themselves received their elementary or secon@iffgrent theories explain why some students in a given
educatn and where they earned their teachl@arning situation are more likely to want to learn than
certification. The largest part of their teacher educatishers. Moreover, each theory can help to develop
curriculum deals with pedagogy, the philosoplsgveral techniques to motivate in the classroom
psychology, and sociology of education, and supervi¥efl d Er Em, G¢neri & S¢mer, 200
teaching (Rich & lluz, 2003). Students have different amounts and different
kinds of motivation. That is, they vary not only in their
level of motivation but also in the orientation of that
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motivation. For instance, a student can be highly In recent years teacher education colleges have
motivated todo homework out of criosity and intereststarted to offer more alternative routes to teaching in
or to be approved by the teacher. Motivation that stesezondary education. The development is a response to
from factors such as interest or curiosity is call@dcher shortages but also to a change in thinking about
intrinsic motivation (Woolfolk, 1993). When a personteaching aa profession, professional learning and the
intrinsically motivated, s/he is moved to acttie fun school as site of learning. Bolhuis (2002) offered three
or challenge entailed rather than because of exteaftalnative routes and searched the characteristics of the
rewards or pressures. When motivation is creatednbw students and the way teacher colleges adapt their
external factors such as rewards and punishments firagrammes to these new students. Tharnative
called extrinsic motivation (Ryan & Deci, 2000). teacher education programmes realise characteristics of

Studies of student motivation, drayvion 6 webraksed | earningé to a <certa
psychological theory, have identified learning, teacHirly. Alternative routes are a promising development in
and assessment strategies which are likely to enhesacder education, opening new opportunities to enter
motivation. However, little attention has been paid teaching, and marking lzaage in the role of schools as
the impact on student motivation of recent changesiimp or t an't environment of t e
the social and economic comtex higher education. learning.
Winn (2002) used qualitative data from interviews with The alternative teacher programmes may be
students to provide a broader perspective woewed as part of a larger movement in higher education
motivation. She found that some students witbward workbased learning. Weblased learning is the
demanding family or employment commitments wdeem being sl to describe a class of university
able to integrate the demands of tharsm into their programmes that bring together universities and work
lives, while others had little time available for acadearganisations to create new learning opportunities in the
work. There was also a group of students who had feerkplaces. Such programmes meet the needs of
commitments other than the course, but spent little tilearners, contribute to the longgnm development of
studying. the or@nisation and are formally accredited as university

Therefore, while choosing the teaching for theoourses (Boud et al., 2001). Secondary schools and
as a professn is an intrinsic motivation for the studentteacher education institutes are expected to provide the
in secondary teacher training schools, teachémyironment for worbkased learning of the students in
education they taking is an extrinsic motivation falternative routes. This requires a pmodochange in
them. Secondary teacher training schools carry lmath schools and teacher education institutes
several educational and practical systems for making(thisenberg et al., 2000). Many schools maintain a
motivation. culture of individual autonomy, do not endorse peer
learning and teamwork, and do not value or support
critical and reflective examination of hesg practice

In Turkey, a school for training teachers was fifftuthnam & Borko, 2000). Teacher education institutes
established in 1848 andthdmselvesangy alsa haeedoroliiems ip operatiad dsiami n .
This indicates that Turkey has a history and backgrolg&ining organisation, or as a critical learning
of about 160 years on this issue. Howedlie issue of community.
training teachers had long been excluded from the Younger, Brindl ey, Pedder
university system. The most important improvemesitidy focuses upon the deveigpprofessionalism and
with respect to this issue was the inclusion of th@ergent thinking of the secondary trainee teachers, in
educaion instituteswhich used to depend on theterms of their motivation to teach, their early beliefs
Ministry of National Education (MNE)ithin the body about teaching and the teacBiegrning process and
of the university system as education faculties in 1984r views of themselves as trainee teachers. They
(MEB). Higher Education Council (HEC), byattract attentio to the personal antecedents and the
reconstructing the teacher training system in 1998urces and nature of the motivation to teach of the
aimed at both increasing the quality of teacher traineginning teachers, the nature of their understandings of
and overcoming the problems of domgment. the profession they were embarking upon, their views of
According to the HEC project which required thteachers and the teacldlegrning process and how
reconstruction of the education faculties and which wWagy envisage the professional learning process they will
put into practise in 1998, Turkish teacher educatiorgés through themselves as they learn to become a
established as an independent department. As a restétaéher.
is proposed that this depaemt -which will train Watt and Richardson (2007) apply current
teachers to work only in the second level of primanfluential models from the motivational literature to
education will serve as a minor branch for thelevelop the comprehensive factors influertemching
departments of teaching the first level in primathoice (FITChoice) scale, to measure factors
education, foreign languages, fine arts, physiofliencing the choice to teach for beginning preservice
education, education of disabdbiddren, computer and teacher education candidates. They validate the scale
instructional  technologies education, educationaing two large cohorts and describe the factors that
sciences, and teaching science and social scienctgagher education candidates ifledti as most
secondaryeducabn ( Ay dEn & Ba s kimportantadnott@ip decision to teach. Also, they examine

longitudinal relationships for participants who have now

Teacher Training Programmes in Turkey
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completed their teaching qualification to determine hgeneral themes for motivational research. The 3 themes
entry motivations relate to exit levels of teachimglude the importance of a general sfieafpproach
engagement and pragemal development aspirationsfor research on student motivation, the utility of
Their study extends the values component of thmiltidisciplinary perspectives, and the importance of
expectancyalue motivational framework, go beyondseinspired basic research on motivation. Seven
high school students to examine career choicessulfstantive questions are then suggested as important
adults, and specifically examine the domain of teachiingctions for current and futureotivational science
as a career choickccording to results of the studyresearch efforts. They include (1) What do students
teacher candidates' motivations for choosing teachiant? (2) What motivates students in classrooms? (3)
has implications for teacher education planning didw do students get what they want? (4) Do students
curriculum design, teacher recruitment authorities, &ndw what they want or what motivates them? (5) How
government and intergovernmental planning and poliimes motivation lead to c¢ojon and cognition to
decisoondi especially when many. motivation? (6) How does motivation change and
develop? and (7) What is the role of context and culture?
Each of the questions is addressed in terms of current
Motivation is i nter esknowledge claims &and futare dirgctions Moo nesearaln &
surely. Emotions are changable and there are manyivational sciee.
factors which ef fects p e oThd precédinge passtige omas fakenN frome theo u s
studies have examined the influence of family and hdm@&i t or 6 s Comment section of
characteristics, as well as contexts experienced oufsitieational Psychologist on motivation in education.
t he home, on childrendBhadogpnairtaigvreap andni gghmiot i oal | | i |
development. In the psychological literature, there hagnitive, developmental, and educational psychslogi
been a recent burgeoning of studies focused on hlawe continued to contextualize their inquiry within the
effects of poverty and economic hardship didrelm. schools; it has become clear that emotions are an
In general, the neexperimental literature has suggestédegral part of educational activity settings. In the
negative effects of | o w200@saresedrchers interestednia teashing, edrning, dimde n 6 <
cognitive and emotional adjustment, with strongaotivational transactions withime classroom context
negative effects during the preschool years than in legr no longer ignore emotional issues. Emotions are
developmental periods (DundamBrooksGunn, 1997). intimately involved in virtually every aspect of the
However, one recent experiment showed that offerintpaching and learning process and, therefore, an
package of employment and economic supports to lewderstanding of the nature of emotions within the

Motivation in Classroom

income families improvedchogk4¢ orbtu@ohiizsitanehersrddeznd ,i ad ©h c
performance and social development during middle As a profession, however, teaching has had a long
childhood (Huston et a001). and difficult history. Its social and cultural functions

The school environment creates a context forhave never been critically challenged, but nevertheless
variety of emotional experiences that have the poteritial public has not adequately supported teaching.
to influence teaching and learning processes. Yet, Wigmpared with ber learned professions, such as
the exception of test anxiety and attribution theomedicine, law, engineering, architecture, and business,
(Pekrun, Goetz, Titz, & Perry, 2R02searchers are justeaching ranks rather low. According to To (1982), some
beginning to understand the transactioigachers are dissatisfied with, and even depressed about
amongemotion, motivation, learning, andreglflation their professional standing. They feel that the wadk |
(Schutz & DecCuir, 2002). The study of emotions i too heavy, and the recognition and appreciation are
education has a lot of promise when it comes t@o limited. They think that they do not have sufficient
informing understanding of teachimgptivation, and opportunities to advance in their careers and that they
selfregulated learning. Emotions are an integral parthaf’e no power to control the content and form of their
the educational activity setting and, therefore, work. They resent prohibitioagainst their direct
understanding of the nature of emotions in the schéwolvement in policy making in educational affairs.

context is an important goal. Time and again, they ask: Is teaching a profession? Or is
The Meyer and Tur ndémé&gay asyp@desspn? articl e,
0 Diowring Emotion in Classroom Motivation It is only possible that to increase the quality of

Research, 6 takes a r ef | euctedchers and toodecrease thet falerdseof bp r o gr a m

research over the last 10 years. They discuss martletefmining their teaching motivation levels and the

their oO0serendipitous f i rseuices@fdhatmotivations. have prompted t he

to conclude that Oemoti onAcicer dainnge stse nlPeB v edpjaaat , aorbd

sidying motivati on in tdgauks ©003),owhen teathers ara ooré suppsridve of A

unigue aspect of that article is the way in which Meggtonomy and less controlling, students demonstrate

and Turner trace their observations in the real classrdogher levels of intrinsic motivation and self

and show how that journey has influenced tletermination. They examined socialcontextual

development of their theory (Schutz & Laneh@@2)  conditions that teachers who taught classes from Grades
According to Pintrich (2003) a motivational to 12 to be more autonomy supportive versus

science perspective on student motivation in learngmgtrolling with their students. Using structural equation

and teaching contexts is developed that highlightsn@deling, thegbserved that the more teachers perceive
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pressure from above (they have to comply with a Participants
curriculum, with colleagues, and with performance - .
standards) and pressure from below (they percei r%(rjn -I:[?]ee parretlcéegt?ésn Ome's ;{tﬁdgn\(fjvegihS(garasé:iegtfs
their students to be nonsditermined), the less the)}/ prep P ;

are seltletermined toward teaching. In turn, the Ie§condary teacher training schools from the regions of

they are selietermined toward teaching, the more th |k;_f ?hgml V\r/e;e foE gatr taear::geracblle isu ;\ fot?tl 'of Biled
become controlling with students. y ges.

KyriacouHultgren ant ephenss go? ?;[e@g' r ediuga{ijorﬁ]egstudents responded o the

sought to explore the reasons given by student teac peuonnares, ima anc_i _258 females._ General
characteristics of our sample is; class levelziag

in influencing thie choice to become a secondar .
é}ered approximately homogeneous, most of them
0

school teacher. Some 105 student teachers in Stav g@ } have good or very good general success, half of
and 112 student teachers in York completed 'a 9 y 9 9 ’

guestionnaire at the beginning of their postgradu thers havcs elementary school gradL'Jates., many of the
teacher training course. Twelve student teachers f ers (71,2%) have high school or university graduates,

0,
each sample werthen interviewed. Both groups’2: % of the students have onéwmn brothers, levels

reported being strongly influenced by enjoying tﬁféncome of families are being scattered approximately
subject they would teach, liking to work with childre

omogeneous, and half of their families living in city.
and the fact that teaching would enable them to use Data Collection Tools
their subject. There was tendency for more of the L .
student teachefs the York sample, compared with the . 1he Motivation Scale (Acat & Demiral, 2002),

i dpedg tge 'nlsalet th

Stavanger sample, to pl dGh was, adgpy Fana' S¢ n?.?o he
children succeedé and a PEF 'qm%ﬁegchéqgﬁ Vaﬁd@t?gib\ﬂheta thoig, s of, | 5 ¢ ¢
teachingé; conversely, thé&ikedypean |sama<1eéua%§q1|@r2 - Baged onpg, o o
the student teachers in the Stavanger sampleareaim generalizability theory ana ysis, the scores in our study
with the York sample, paga: qnlbgl(gﬁealph@ copfhiFignt of ﬂurdsgalte 519 g
holidaysé and a osocial MPWaH ngé._soutr,geécwqr.ed%eﬁf Ing othhem, t h
tendencies may in large part be accounted for by the f{gStionnaire 'in four ‘ways: - weihfidence, - future
that more of the Stavanger sample were alre glety, social environment and educatl_on _surroundmgs.
teaching, were older and had family ciments. ans were calculated for every motivational source.

I'n Mal mbergds (2006) Ihameagspusedfqr gnalyzing data, Ip additipn tg fhis

between goalrientation, intrinsic/extrinsic motivationSCale; @ questionnaire was alguiaged with questions

for the teaching profession, previous achievement Hﬁ%‘ aimed to characterise the sample of the research.

entrance scores was investigated among teacher procedure

applicants and student teachers. Utilizatrgmalyses o . . .
the following relationships were found in this study, |he Motivation Scale and the questionnaire, with
between: (a) mastery goals and intrinsic motivation,dggstions about the subjects, were sent to the five
avoidance goals and extrinsic motivation, (c) previggsondary teacher training schools mentioned above,
achievement and performance goals, and (d) intrifidfed in durig class time and taken back by mail.

motivation and entranseores. RESULTS

The main aim of this study was to determine the )
motivational levels and motivational supplies for ~We now report results regarding the teacher .
candidate teachers in the secondary teacher traififfu cation studentsdo motivatio
schools. We explore the answers of the fonowi}?@chmg. In Table 1 means and standard deV|at|o_ns are
questions with this aim: p_resenteq f(_)r all teacher education students point of

How is the level ansource of motivation about View motivational sources.
teaching as a profession of the students in secondary 1€acher candidates were affected from the
teacher training schools? edu_catlon _surroundlngs at most while affe_cted from the

Is there any difference between the teachiﬁ@c'f?' environment at least. Future anmety and _self
motivation levels and their sources of the studentsCfififidence took places second and third, respectively.
secondary teacher training schools point ofgéexer, Table 2 shows that thesults of test for determining

class level, gener al s e differences abguy mptivatiang) soycesy betwegn h e r
education |l evel s, numbe maleapdfegalest her or sister, famil
level of income and living place?  According to the Table 2, there are expressive
differences between the girls and boys by means of
METHOD affected from the motivational sources. The girls have

In this section, information about the participanR€€n more affected from the sourcescseifidence,

of the study, collecting data and analyidtaare given. uture _anxiety. and education surroundings than _boys.
y g d There is no difference between girls and boys point of

Study Model view the source social environment.

The relational scanning model was used in this ANOVA_ f.esu'ts among the_class levels point of
study view the motiational supplies are in Table 3.
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It was found that there was a significant differentte effectiveness of materials for motiva#aeording
among the classes in terms of the effectivenesstoothe Table 4the students, vdsefamilies have low
materials for motivationTable 3 showsthat the income levehave leen moreaffectedrom the sources
prepratay class students had being different from theelfconfidence, future anxiety and education
other students points of view all sources.artepy surroundings than the studentghose families have
class students have been maféected from all high income level
motivationakources than the others. It was found that there was a significant difference

It was found that there was a significant differenamong the groups fort he living places in terms of the
among the groups about the income level of in termseffectiveness of materials for motivaticable 5 shows

Table 1. Means andtandardieviations of motivational sources

Self- Future Education
confidence  anxiety Social environmer surroundings
Mean 3,299 3,455 3,229 3,912
N 509 509 509 509
Std. Deviation ,622 747 ,551 ,899

Table 2. T-test results point of view the gender

Source Mean Difference df t p

Self- confidence 0,184 509 3,374 0,001*
Future anxiety 0,143 509 2,170 0,030*
Education surroudings 0,332 509 4,228 0,000*

*  p O .05

Table 3. ANOVA results point of view the class level

Mean Difference Std.

Source () class (J) class (1-9) Error p
Self- confidence Prep 9 ,226 ,074 ,013
10 ,295 ,073 ,000
11 ,315 ,078 ,000
Future anxiety Prep 9 254 ,088 ,021
10 472 ,087 ,000
11 446 ,093 ,000
Social environment Prep 9 ,250 ,066 ,001
10 ,236 ,065 ,002
11 ,253 ,069 ,002
Education surroundings Prep 10 ,394 , 107 ,002
Table 4. ANOVA results point of view the famili® i ncome | evel
(I) income (J)income  Mean Difference  Std.
Source (YTL) (YTL) (1-3) Error p
Self- confidence 351500 1000+ ,263 ,084 ,023
Future anxiety 501750 1000+ ,279 ,097 ,048
Education surroundings 351500 1000+ ,363 121 ,035
751999 1000+ ,383 111 ,008

Table 5. ANOVA results point of view the living place

Mean Difference {l Std.

Source () place (J) place J) Error p

Self- confidence Big city City 273 ,089 ,021

Future anxiety Big city City ,299 ,107 ,045
City Village -,540 ,166 ,011
Town Village -,463 ,161 ,034

Social environment Big city Town ,356 111 ,013

Education surroundings City Village -,549 ,201 ,050
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that whilethe students, vasefamilies were living in aliving in the village, have been mafectedfrom the

big place, &ve been morafectedrom the sourceself  sources future anxiety ardleation surroundingban

- confidenceand scial environmerthan the students, the students, vasefamilies were living in the town or
whosefamilies were living in a small pldkbe students, city. Also Winn (2002) argiighat some students with
whosefamilies were living in the village, have been maemanding family or employment commitments were
affectedfrom the sources future anyietnd ducation able to integrate the demda of the course into their
surroundingsthan the students, wbe families were liveswhile others had little time available for academic
living in the town or city. work.

Additionally, there is no difference among the According to the means of the motivational
teacherc a n d i pomts eok ¥iew general successources, it can be said that generally secondary teacher
parens éducation level and number of brothers. training school students had affected positively by all

These resudt suggest that studenis the motivatonal sources. Just asyri@couHultgren
secondaryeacher training schealerehighlyaffected andStephens (1999pformed thatstudent teachers
from the motivational sources mentioned above reported being strongly influenced by enjoying the

subject they would teach, liking to work with children,
DISCUSSION AND CONCLUSIONS and the fact that teaching would enable them to use

Teacher candidates wemdfected from the ther subject.
education surroundings at most waffectedrom the There is no difference among the teacher
social envinoment at leasflust agVatt and Richardson ¢ a n d i domts efs \iew general succeparentd
(2007)nformed thateacher candidates' motivations foeducation level and number of brothers.
choosing teaching has implications for teacher education In the light of the research findings, we may make
planning and curriculum design, teacher recruitmeatme suggestions in an aim to help students of
authorities, and government and intergovertahersecondary teher training schools increase their
planning and policy decisionsspecially when many.motivation to teaching as a job and to ensure them
Secondaryteacher training schsolare boarding in develop positive attitudes towards teaching:

Turkey generally. The students in these schools have 1. Students should be given sufficient time to ask
been living in that school continuouBlgcause of this questions and express their own idbast teaching,

they have been extremalffectedfrom the school 2. Coures shouldbe supported with as many
atmosphere as specially education surroundinigs. knowledges possiblabout teaching,
normal that the students had been at édtesttedrom 3. Educational studies, remove the negative ideas

the social environment as they have weak soskut social status of teachstguldbe put in order,
surroundingsTheir social environment consists of only 4. It should be determined the factors, which
school friends and teachers. cause to negative motivation girs and be taken
Girls have been mowffectedfrom the sources remover precautions of this
selfconfidence, future anxiety and education 5.The students, whose families have low income
surroundings than boyEhis result can be based on théevel and living in the village or towshould be
sensitivity of Turkish girls who educate far from theiupported psychologically about specially - self
home. Since Turkish people are patriarchal, lasgs hconfidence and future anxiety
been more relaxéa boarding schools environment. 6. The prepatory class studestisuld be become
Preparatory class students have been moreonscious about teaching as a profession and teaching
affectedrom all sources than the othé®eason of this education they will take,
situation can behey were at the beginning of the 7. It shouldbe given more importance to making
vocationalschool and have beewcesableo allkinds educational surroundings which increase desire of the
of effects. students
The students, vase families have low income 8. The researches, towards determine the
level,have been moreffectedfrom the sources self personaty and emotional specials of teachers and
confidence, future anxiety and education surrounditegcher candidatesiouldbe done
than the studentsyhose families have high income
level It is so natural that theuslents, whose famiIiesREFEREl\ICES
have low income level, have been mffectedfrom Acat M.B. & Demira) S. (2002)Motivational Sources in

the future anxiety sourcehe students, vasefamilies Learning Foreign Language in Turkeyramdan

were living in a big place, have been afteetedrom Uygul amaya E&@BHI1ZB29Y°net i mi ,
the sourceseff - confidenceand scial environment Ay d E n& Baskan, G.A. (2005). The problem of teacher

than the studds, wiosefamilies were living in a small  training in TurkeyBiotechnajy and Biotechnagy

place People who live in the big place have more a  Ed.19 (2)191197. o
comprehensive social environment. Because of this f{uis. S-(2003. Altemnative Routes to Teaching in
have been too much affected from the motivational Secondary EducationTine Netherland€uropean
source social environmelint.addition, the conscious of Journal of Teacher Educati@s, Nos. 2and3,

. . . S oud, D., Solomon, N& Symes, C. (200New practices
educational racing against to their friends can bg & ow i i D. BOURR N. |§OLOMON

~ f es . .
reason o_f t he st u_de_nt s O a((érd)%:};_bea @q_éaﬁﬂng. WAR® eHigh]:ara mil i e
were living in a big place, from the motivational source EducationBuckinghamOpen University Press
self 8 confidenceThe students, vdse families were
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